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Welcome to Special Focus

A performing arts program is 
especially valuable for 
students with special needs. 
These activities boost 
students' self-confidence, 
develop their communication 
skills, sharpen their focus and 
attention, explore new ways to 
learn, and nurture the 
relationship between teacher 
and student.

Just as important, 
performance breaks down 
barriers by taking special education children outside the classroom and promotes community 
awareness of what students with special needs can achieve.

Program description
The Special Focus program serves a variety of education and developmental goals:

Developing communication skills

Identifying and expressing feelings

Fostering life skills such as listening, being flexible, playing fair, controlling anger, handling
mistakes, and completing a task

Managing life situations, such as stranger awareness and bullying

Developing group skills such as teamwork

Boosting self-esteem and confidence

Special Focus integrates the classroom teacher in the program: a collaboration that trains teachers 
so that they continue use these activities in the classroom. The typical curriculum includes a range 
of activities:

Basic games that develop self-confidence, focus, attention, verbal skills, physical coordination,
and memory

Role playing activities that teach life skills such as listening and expressing emotions

Story-telling that develops narrative and communication skills by having students compose
and tell their own stories

A performance that incorporates all these activities and builds self-confidence and discipline
through rehearsing and performing

The program typically lasts ten weeks. First, the teachers meet to discuss your class goals and 
demonstrate the activities that we use in class. We then spend the following weeks working with 
the students to develop skills that result in a performance.
   5
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The Special Focus Approach

The Special Focus program addresses these state standards:

Language skills: verbal communication, narrative, identifying characters and the 5 Ws, and
analyzing and modifying stories

Life skills: interpreting emotions and body language, team work, problem solving, self-esteem,
appropriate behavior, sequencing, and concentration

Physical education: physical control, coordination, and range of motion

Performing arts: creative expression, memorizing and presenting material, verbal presentation,
and comprehension

Of course, classes differ. This program is designed to be adaptable to different student levels 
while supporting the same education goals.

This chapter covers the following:

“Storytelling” on page 14

“Classroom techniques” on page 10

“Life skill development goals” on page 8

“Terminology” on page 12

“Rehearsal and Performance” on page 15

“Working with objects, characters, and locations” on page 13
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8    Chapter  - 

Life sk

Identify
Many spe
taught ove
long-term

Reading b
Emotiona
Students o
language o
difference

Flexibil
Flexibility
respond a

Many stud
Willingnes
Flexibility
idea, visua
options ot

A typical g
flexible w

Inflexi
there a
sequen
build i

For ex
sequen
going 

The ot
guideli
ill development goals

Social interaction
Learning to interact socially is just as important as other 
academic areas. This is key to students' success in work and 
personal situations.

We use social scripting to teach social skills. Acting is an 
important way to apply this. Games like “May I sit in your 
chair?” and role playing social situations are useful for 
developing these skills.

ing emotions
cial education students have a deficit in identifying emotions. Fortunately, these can be 
r time so that they can function socially. Continuing activities that identify emotions is a 
 effort. Some students can mimic an emotion, but also need to give it a name. 

ody language is key for social interaction. Games that include an emotional component: 
l sound ball, How Do You Feel Today?, and Emotion Clay-develop these skills. 
ften need prompting to learn to pick up body cues and facial expressions in the body 
f other individuals. Many special education students don't know or recognize the 
 in similar emotions-for example, frustration or anger.

ity
 in life situations is important, but difficult, for students. Activities that allow students to 
nd adapt to the unexpected or the undesirable are important for developing flexibility.

ents are egocentric and don't appreciate that they live in a world outside of themselves. 
s to drop one's idea and respond in the moment to others is fundamental to improv. 
 in itself is a valuable goal for an activity. If a student doesn't come up with their own 
lly seeing other people have different possibilities is important. This gives them multiple 
her than a maladaptive option.

roup includes students with diverse needs about structure: Some need to become more 
hile others need to work within structure.

ble students, especially autistic students, need to learn to be more flexible and see that
re alternatives beyond what is right in front of them. These students have their internal
cing upset easily. They are often cognitively enabled but do not have enough flexibility

nto their lives. Anything out of the routine is perceived as a disservice.

ample, a student for whom the bus is late might be out of control. His internal
cing has been set off. If you took another route home, they could think that they aren't

home.

her group is too flexible and needs clear limits. Work with them to follow the behavior
nes and stay on task.
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To work on flexibility, set up an everyday scene and then have students respond to unexpected events. Some 
examples:

A scene at the park with friends. Ask, “You're talking with your friends. Someone comes up and steals your ice
cream. What do you do?”

A scene at the grocery store and the characters are holding things. Ask, “You're waiting in line when someone
bumps into you. What do you do?”

Change the situations and outside factors, and ask how they react.
Life skill development goals    9
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Classroom techniques

These are important points about working special needs students.

Physical modalities
Learning is enhanced if students can in some way manipulate an object or express it through a physical 
modality such as acting. This is especially useful for kinesthetic learners. Acting and theatre in general gives 
them a structure for moving and incorporates physical activity and learning. The activities also add to sensory 
memory. 

Modeling
Students, especially those with autism, need you to model. You can't just show them sound ball. You may need 
to go behind them and model it. But after you model it, they can probably do it. 

It sometimes seems that students are noncompliant, but they typically don't understand what you are trying to 
teach.

Due to a lack of social skills students need to be taught the form to do improv. They don't have the internal 
insight. 

Visuals and videos
Posters, pictures, and videos support learning. Many students need to be shown an emotion expressed or an 
object for it to make sense.

Videos can be useful added tools for presenting an idea or story. For example, when teaching a concept such as 
learning to listen you could show a video about when someone needs to listen, possibly read a story, and then 
start discussions of life situations where it’s important to listen. They watch the video and heard the story, so 
they can discuss what might happen if you don't listen.

Participation
Refusal to participate can have different causes and approaches. Students often don't want to participate 
because they're uncomfortable. Determine why they’re uncomfortable. Students can act out to get removed. 
So a realization that they will participate anyway can break down their resistance.

Students can refuse to participate because it's a form of control. In this case, you might take participation away 
from them. Your message is “You're right, I can't make you participate, just sit there.”

When students shut down at their turn, you don't argue and just pass on to the next. It's fairly certain that the 
third or so time that they it comes to them they participate.

In improv, everything counts. So whatever you do, you've taken your turn. Any observable behavior is their 
response, and that's acceptable.
    Chapter  - The Special Focus Approach



Behavior problems
It sometimes seems that students are noncompliant, but they typically just don't understand what you are 
trying to teach.

Withdrawal or overt acting out can arise when children can't anticipate what is expected of them. Help 
students understand the expectations. Often times students just need to observe for a while, and when they 
understand what to do they participate willingly. 

Some students have control issues which manifest as claiming that something is hurting them.

Sometimes students overreact and you don't know why. For example, you could move their cup and they 
scream, but they can't explain why they're upset. Sometimes you have to wait until they're done.

Comprehension
Slow learners need enough time to process a situation. Allow enough time for students to respond. Typically 
10 seconds. Reinforce with the teachers that this is acceptable and that we're in no hurry.

Correcting students
Although improv is about “Yes, and...” there can be special concerns in the classroom. Some students need to 
work on being able to categorize, label, and understand context. These students truly believe that there could 
be an elephant at the park; they don't understand why there couldn't. It’s important that these students develop 
accurate groups and context.

A way to positively negate something is if they say they saw an elephant at the park, you could say “I see an 
elephant at the zoo” You aren't saying that they're wrong, you're just saying where you see it.

Learning from the teacher
Observe how the teacher works with students. Rely on the teacher to guide through which students are being 
oppositional and those who don't understand, who needs things modelled, who needs strict limits, etc.

The teacher knows the discipline issues and how to take care of them. Follow the teacher's lead in dealing with 
discipline problems.

Involving the teacher helps them continue after the program is over.

Working environment
Additional sound in the room can be a problem. When working in groups, minimize crosstalk by separating 
groups if possible. 
Classroom techniques    11
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Presentation techniques
Puppets and props can be great motivation for many students. (They won't do it for you but they'll do it for the 
puppet.) They like the entertainment value regardless of diagnosis.

Vocal changes are great when telling stories, especially with autistic students and students who are monotone. 
Vocal inflection, movement, etc. are part of storytelling and are good models for students.

Puppet shows and masks are a possible presentation form. You can use sock puppets or balls on your finger. 
These can help teach emotions (“What would your puppet do if it was scared?“) Alternatively, shadow puppets 
can be done with an overhead projector.

Terminology

For some higher functioning students, developing theatre vocabulary is important. As appropriate, use the 
terms actor, player, director, cut, edit, etc.

We commonly use these phrases and terms with students:

Loud and proud

Ta Da!

Listen

Use a quiet voice.

Use a proud voice.

Show me that
    Chapter  - The Special Focus Approach



Working with objects, characters, and locations

Objects and characters are basic components of any story. Working with imaginary objects, 
characters, and locations develops labeling and categorization skills. 

Imaginary objects help students interpret and comprehend what people are doing. This supports 
work with nouns, verbs, and categorizations-these are all language goals and reinforce speech and 
language therapy.

Labelling
Some students, especially those with autism, don't necessarily have labels for everything. Start 
with easily identifiable objects such as a pen, glasses, or paper. They may not have the word for 
glasses. When you ask them to name a place and they say the park, they need to know the correct 
things in the park when you ask them to name something in the park. Picture cards can be a useful 
tool for helping students identify and label.

Similarly, if you ask some students what throwing a ball looks like, they might not respond. You 
may need to model it and then say “Show me what throwing a ball looks like” to make the 
connection. Also the reverse, “I'm on a swing set, where am I?” can be useful.

Categorization
Categorization can be a difficult, It’s useful to help students make correct relations. Object and 
location work reinforces categorization, which is important for these students. Work to keep 
objects and location consistent. For example, “What do you see at the park?” The objects should 
be things that you would realistically see at the park, not an elephant. 

More whimsical situations with elephants in the park could work for higher level students. Make a 
choice depending on what you want that activity to teach. If it's language skills, you need to make 
that correction. Suppose you ask “What would I find in a kitchen?” and they say lawnmower you 
could say “where would you find that?” 

Relate situations like an elephant in the park to folklore or storytelling rather than a game about 
“what do we see at...?”

They learn to imply things from the context. For example, “I'm in the kitchen, what am I doing?.” 
They could answer sewing. It helps students language development to have groups of things. 
Then in reading comprehension when we ask, “What did grandma do in the kitchen“, they won't 
answer “Grandma saw an elephant in the park.”

Building more complex settings
There is value in building upon simple, familiar objects to create more complex scenes. Explore 
the basic of being a hammer, using a hammer, and then being in a shop using a hammer, and then 
being in a shop making toys. This builds their grasp of context and categories, and adds to their 
vocabulary. 
Working with objects, characters, and locations    13
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g is a collaborative activity that teaches narrative structure, listening comprehension, 
tical skills. The acting component makes these more accessible. 

w-functioning students, storytelling is an excellent introduction. Some students can lose
ck of where the story is going. The goal for these students is to keep the same characters
hout the story; they don't have quite that concept yet.

igher-functioning class, storytelling can be a strength. In class subjects, students can use
lling to study a topic such as history or geography. They can be the characters and build
ations.

g is particularly useful for emotionally disabled (ED) students. Emotional issues come 
ith their school failure, which may be due to emotional disturbances. Presenting stories 

her is very useful for students. For special needs students, completion is important. 

iscussion after a story, you can write down main characters and present questions before 
the story. This is important for lower level classes to set them up to participate in a way 
are looking for information.

g should include review and discussion by the class. Before students present, review 
story is about. Take time afterwards to discuss the story and how they might have 
. The linear development of the story and how it affects them is important to 
d.

 some useful tips for storytelling:

students do well with free-form stories. Some students, especially students who aren’t
hat you're asking, may find it frustrating, Some students need a very clear beginning and
 this situation it might be better to give them the beginning, end. or both and have them

ete the story. For example, start with “Your story is going to start on the moon, now go
here.”

ition to original stories, you can take an existing story that you have read in class and act
 The original story serves as a framework, then modification is easier because the
ation is clear.

ut with a common story, such as The Three Bears, but then rewrite it within the group and
ove to their own stories. This helps show the beginning, middle, and end.

 (“Fill-in-the-Blank“) stories work well, especially for students without reading
ehension.

n the “Once upon a time...” and One Word Story formats for directing stories.
- The Special Focus Approach



Rehearsal and Performance

We have rehearsal and performance for several reasons: 

Social development

Normalizing their education for them and their families

Ensuring their chance to shine at what they do well. Students are often removed from such
activities as punishment.

We also work on these life experiences:

In any job, including acting, the job begins before the actual task and continues after. For
example, an actor prepares physically and mentally and doesn't run up to talk to his parents
before the proper time.

If something goes wrong, how to handle it

The difference between fear and excitement and channeling that energy toward success

Accepting your accomplishments

Students need to rehearse. Being in a situation where students don't feel prepared can bring out 
their worst behavior. We all need to be prepared and know what the expectations are.

As the weeks progress, identify those activities that would work well in the performance.
Rehearsal and Performance    15
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Week-by-Week Lesson Plan

The Special Focus program uses performing arts basics (self-esteem, creativity, movement, 
analysis, memory, and communication) as part of a cross-curriculum program that supports and 
promotes life skills, language arts, and physical development.

This section describes the overall 10-week progress of the program from meeting the teachers to 
a performance that showcases the students accomplishments. The actual week-by-week schedule 
and activities are adjustable to the specific class needs.
 17
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Week 1: Beginning
Goal: Meet students and introduce improv

Special Focus teachers' first time with the students introduces the class to the program and opens up their 
creativity and confidence. We start with a review of the class rules and basic games before introducing more 
advanced activities. This reinforces student involvement, allowing students to build confidence and enthusiasm.
Notes:

Establish the activities that will begin and end each session. Rhythmic clapping is an excellent tool for focusing
the students at the beginning. Rain is an excellent closer.

Make a list of class rules that were determined in the initial teacher meeting.

Core activities

“Name Game” on page 48

“Rhythmic Clapping” on page 56

“May I Sit in Your Chair?” on page 43

“Sound Ball” on page 58

These are also useful activities this week:

“I’m a Tree” on page 39

“Mirror” on page 46

“Artist and Clay” on page 25

“What Am I? /What Am I Using? /What Am I Doing?” on page 65
 19



20
Week 2: Expressing emotions
Goal: 

Week 2 repeats and reinforces the previous week and introduces activities that explore how people express and 
respond to emotions. This week continues to build team work and imagination.

Begin class with a warm up and basic activities from the previous week. The exact structure of this week 
depends on the class level. It is possible to start with ways that we express emotions. If a video or emotion 
cards is appropriate, use this as part of the class.

Core activities

“How Do You Feel Today?” on page 37

Emotional sound ball (See “Sound Ball” on page 58)

“Emotion Clay” on page 30

These are also useful activities this week:

“The Double-Take” on page 28

“Gift Exchange” on page 33

Week 3: Characters and places
Goal: Understand and express characters and locations

Week 3 works with the 5 W’s that make up a story. Class begins with the same activities as the previous week. 
When the class is ready, begin exercises that develop characters and locations.

This week is a good time to start making students comfortable addressing the audience.

Notes: This engages students' ability to categorize and label. Consider whether you want students to give input 
that is logical or more imaginative. See “Working with objects, characters, and locations” on page 13 for more 
information. 

Core activities

“Where Am I? (Three Steps)” on page 67

“What Am I? /What Am I Using? /What Am I Doing?” on page 65

These are also useful activities this week:

“Imitate Animals” on page 41

“Group Clay” on page 35
    Chapter  - Week-by-Week Lesson Plan



Week 4: Storytelling
Goal: Develop and discuss stories, and then present them

Week 4 has students begin to use story structure, then create and present their own stories. This is also a good 
time for students to improvise situations and respond to other's behaviors spontaneously.

Notes: In the week following the class, students should work on any art project related to their shows.

Core activities

“Once upon a Time… Story” on page 51

“Story Presentation” on page 61

For more information about storytelling activities, see “Storytelling” on page 14.

Weeks 5, 6 and 7: Rehearsal
Goal: Completion, team work, memory development

Week 5 begins rehearsal. In addition to the previous work, work on presentation skills, being a good audience 
member, and the components of a theater. Identify the stories and activities to present and begin to assign 
parts and lines as appropriate.

Students need to rehearse. Being in a situation where students don't feel prepared can bring out their worst 
behavior. We all need to be prepared and know what the expectations are.

Familiarize students with the stage space and introduce performance skills: comfort and “ownership” in the 
space, speaking up, understanding when to be active and when to sit back, how to support their fellow actors. 

These are some useful activities for making students comfortable on stage:

This is my stage

Big voice/little voice

Practicing entering and exiting

Planning a program

Allow time for warm-up to focus the students and get them ready to have fun

Start with activities where students act as one group to help the shyer students.

Start with simpler activities and progress to more complicated activities

Include activities that audience members can join.

End with an activity that includes the entire group.

Finalize and rehearse the entire performance program, including entering and exiting.

Assigned roles and seats.

Make sure that the space is reserved and that any necessary equipment and props are available.

Decide who to invite to the performance.
 21



22
Rehearsal notes

These are important points for successful rehearsal:

Expect to use more patience.

Put markers on the ground as need.

Practice more frequently for shorter increments. Suggested is three days a week for ½ hours.

Model for the students. Identify the ones who get it the fastest, and move them to the front.

Break up the parts into smaller increments. If a child can handle more, give them more.

Practice in the environment in which you will perform. You can see if there are going to be problems.

Use cue cards when appropriate.

Have students rehearse with any props and costume pieces.

Make sure students know what to do both when they have something to do and when they aren't active.
E.g. “This is where we are going to sit. And when I'm done you get up, then go stand there while this
happens”. Many of out students need to learn that when someone else is performing, you should be quiet.

Some students who struggle with reading can memorize lines, which gives them confidence.

See “Rehearsal and Performance” on page 15 for more information.

See the appendix “Sample Performance Program” on page 73 for a sample program.

Week 8: Performance
Goal: Boost self-confidence

This day is focused on the actual show. Have fun!

Preparation list

Warm up and focus students

Explain that this part of acting is like many life situations: Being prepared and then being ready and
confident for a situation

Set up the space with chairs, sound system, marks, etc.

Make sure that students understand how it feels the day of the performance and that excitement is a good
thing

Greet visitors and usher them in

Set up arrangements for anyone taking photographs or videos

Arrange for a get-together after the performance

Have students certificates ready
    Chapter  - Week-by-Week Lesson Plan



Week 9: Cast party
We return to the class to discuss the experience of the performance, repeat favorite activities, and 
say good-bye until next time.

Follow-up Evaluation
After the performance, teachers meet to discuss the program and evaluate successes. We will also 
discuss how to continue using improv activities and skills in the classroom.

As much as possible, note students’ specific accomplishments and challenges, and your 
observations about which activities are most beneficial for specific diagnoses. This is invaluable 
for developing the program in the future.
 23
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Artist and Clay

Subject(s)

Life skills: Focus, support, Trust, positive social interAction, team work, leadership,
cooperation, time management

Physical development: Maintaining stillness

Identifying emotions (when used with emotion variation

Performing arts: Demonstrate characters, Identify the 5W's (especially when done as a group)

Topic or Unit of Study

Performing arts
Grade Level

All
Objective

Student focuses and support for others

Pays attention to other students' limitations

Accepts positive contact from other students

Applies stillness and physical self-control

Demonstrates emotional expression (with Emotion variation)

Work as a group to identify and create a possible place and situation (with Group Clay
variation)

SUMMARY

Students form teams of two. Student A (the Artist) moves Student B (the Clay) to make a 
sculpture. The Clay moves only when the Artist moves them and retains the position that the 
Artist puts them in. Typically, the Artist can make only three moves. At the end of the exercise, 
the Artist presents their work, and the class can discuss what they see.

IMPLEMENTATION
Learning Context

This is am exercise in total release and trust in a fellow performer, which is an essential condition 
for performance. This develops a basic skill and should be introduced early in the program.

This activity can be adapted to specific class topics. See Variations section below for examples.
Individual Activities    25
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Variations

Emotion Clay: Students can portray an emotional element such as happy, angry, surprised, etc.
Begin with a discussion of emotions first. The “How Do You Feel Today?” exercise is a good
warm-up for Emotion Clay. See “Emotion Clay” on page 30 for more information.

Group Clay: Students form two teams: Artists and Clay. The Clay team forms one clump of
clay and the Artists decide on a scene to portray. Artists then mold members of the Clay team
into people and objects in that scene. See “Group Clay” on page 35 for more information.

Students can portray types of people discussed in class: occupations, story characters,
historical figures, etc.

EVALUATION
Criteria for success

Maintain stillness and focus

Cooperate with the Artist

Interact positively with the other student

When focus is on a specific topic, accurately portray the topic
Grading

Pass/No pass

Notes and Comments

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

_______________________________________________________________________
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Input

“That was great. Now let’s do this in groups to tell a story.”

Demonstrate the following with an assistant.

“Work in groups of two, side-by-side facing out. Turn your heads to face each other, then look in, 
turn out for the double-take. When you look in the last time, move your head how you feel.“
Action

Have them work in couples. Demonstrate technique as needed. When students have the idea, 
have the groups do the exercise for other students. After each group, have the students discuss 
their perception of how the two seemed to interact.
Conclusion

“Good work! What did you find out about how the ways that people move can tell us things 
about them and what they’re doing.”
Comments

Keep the basic exercises to develop coordination.

EVALUATION
Criteria for success

Accurately execute movements

Discuss body language and what it indicates about relationships

Interact positively with other students
Grading

Pass/No pass

Notes and Comments

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 
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Action

Work with an assistant to put them in a post that portrays that emotion.
Input

“Work in groups of two. Artists, put the Clay in a position that shows an emotion. Remember to 
be careful, respectful, and put your Clay in a position that they can hold. Statues don't move, but 
clay does.”
Action

Demonstrate technique as needed: How to move your partner, being careful about balance when 
moving feet, using taps as needed, and knowing the limits of range of motion.
Input

“Now you do it. We'll form groups of two.”
Action

Work with individual groups to make sure things are going well. When finished, ask Artists to 
present their figures using the phrase, “This is my masterpiece!” Have the Artist answer questions 
the work.

Students then switch roles and do a second round.
Conclusion

“Good work! What did you find out about making Clay?”
Comments

EVALUATION
Criteria for success

Accurately represent emotions with the entire body

Discuss emotions and how the figures demonstrate them.

Interact positively with other students
Grading

Pass/No pass
Individual Activities    31
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Gift Exchange
Subject(s)

Physical coordination: Mime and represent imaginary objects, understand spatial relations

Life skills: Positive social interaction

Performing arts: Creative expression, team work
Topic or Unit of Study

Performing arts
Grade Level

All
Objective

Students develop ability to mime and represent objects

Offer fellow students a positive gift
Summary

Students ask others for a gift that they would like to receive and then give that as a space object.

IMPLEMENTATION
Learning Context

This combines basic performing arts and life skills work. For improv, working with imaginary 
objects is fundamental. Interacting by giving others gifts they would like to receive develops a 
positive and open attitude.

Procedure
Introduction

“Class, let’s use our imagination to make things.”
Action

Lead the class in creating several simple space objects.
Input

“That was great. Now let’s give each other imaginary gifts. Watch how I give <<person’s 
name>> an imaginary gift.”
Action

Demonstrate with an assistant.
Individual Activities    33
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Group Clay
Subject(s)

Life skills: Team work, leadership, cooperation, time management

Performing arts: Demonstrate characters
Topic or Unit of Study

Performing arts: Identify the 5W's, Aesthetic valuing
Grade Level

2nd and up
Objective

Work as a group to identify a possible place and situation, and then create a scene of Clay figures 
Summary

Students form two teams: Artists and Clay. The artists meet and choose a location and discuss the 
scene they would like to create. The Clay forms a clump, which the artists form into a scene with 
characters. The audience then discusses the scene.

IMPLEMENTATION
Learning Context

Part of the overall performing arts program. Supports performance by developing team work, 
understanding of characters and location, and creativity.

Procedure
Introduction

“Now this is a different type of Artist and Clay-Group Clay. We'll form two groups. One will 
work together as Artists and the other will be together as Clay. But the clay figures will all be in 
the same place We want to tell a story and part of telling a story is showing where the story is 
happening.“
Action

Ask for a sample place and then have staff join in to be people and objects in that place.
Individual Activities    35
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How Do You Feel Today?
Subject(s)

Life skills: Identifying emotions

Performing arts: Creative expression, Demonstrate emotional traits
Topic or Unit of Study

Improv/performance
Grade level

K thru 6
Objective

Students accurately re-create and show specific emotions

Learn name of various emotions
Summary

Students copy and demonstrate emotions. A possible source is shown in illustrations in poster 
“How Do You Feel Today?”

IMPLEMENTATION
Learning Context

This activity is a foundation for acting, storytelling, and performance. However, you can use this 
activity to teach identifying emotions. 

Procedure

Have the students form a circle.
Introduction

“Who knows what emotions are? …”

“What are some emotions?”
Action

Students name some emotions, show the “How am I Feeling Today?” chart.
Input

“These are pictures of some different emotions that we feel. Now let's make each of these 
emotions. This is 'happy'. What does 'happy' look like?”
Individual Activities    37
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I’m a Tree
Subject(s)

Performing arts: creative expression, portraying characters, understanding relationships

Life skills: Team work
Topic or Unit of Study

Performing arts
Grade level

All
Objective

Students represent objects

Add to an existing scene
Summary

Students join in portraying a scene with three objects. The first actor in the scene decides which 
actor to take away. The remaining actor starts the next scene.

IMPLEMENTATION
Learning Context

I'm a Tree is a basic activity that is useful early in the program, but can be used as a warm-up in 
any class. 

Procedure

Gather students into a circle.
Introduction

“Let's work together to pretend that we're different objects. We start with someone pretending to 
be a tree, like this.”
Action

Take a tree position.
Input

“OK, I'm a tree. Now someone jump in a be something you find near a tree.”
Individual Activities    39
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Imitate Animals
Subject(s)

Performing arts: creative expression, portraying characters

Physical education: a warm up for theater activities
Topic or Unit of Study

Performing arts
Grade level

All
Objective

Students imitate various animals

Demonstrate respect for others
Summary

Students move around the room, imitating animals. Possible scenarios have students imitate an 
animal that they choose, an animal that the group chooses, or copy other students.

IMPLEMENTATION
Learning Context

Imitating animals is a basic activity that helps students discover their creativity and brings them 
into the mental preparedness for the class. This activity is useful early in the program, but can be 
used as a warm-up in any class. Imitating animals is an opportunity to learn how physical and 
vocal characteristics can create characters and express emotions and intentions.

Procedure

Gather students into a circle. 
Introduction

“Let's pretend that we're different people and animals. To start, just walk around as yourself. 
Move around the room quietly and calmly and without touching anyone else. Don't try to be 
anything; just be yourself .”
Action

Students walk around until they are comfortable in the process. 
Individual Activities    41
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May I Sit in Your Chair?
Subject(s)

Behavior goals: transition to the real world, sequencing, completing a task, turn taking, sharing, 
patience

Verbal communication, listening, eye contact
Topic or Unit of Study

Performing arts: Improvisation
Grade level

All
Objective

Students actively look and observe

Ask confidently and politely, and offer willingly

The group develops team work and includes those who haven't had a turn yet

Summary

Student A asks Student B if they can stand in their place in the circle. Student B answers “yes”. 
Student A stands behind Student B. Student B then asks Student C for their place. Student A then 
occupies Student B's place, as Student B goes to stand behind Student C, and so on. The result is 
a continuing chain of students offering their places while relying on the group to help them get a 
new place.

IMPLEMENTATION
Learning Context
Individual Activities    43
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ore I get to that person's place, that person asks someone else if they can stand in their 

erson asks a third person if they may stand in their place, and so on.

er that for this activity to work, we must help each other. Pay attention and look into 
f the person who needs to find a new place. When the person can make eye contact, 
 that your place is available and you're ready to play the game.”

in sequence. As needed, remind students to listen and make eye contact. 
n

eally great. See how it goes well when everyone works together. Someone ask me.”

last student takes your place, step forward to start the next exercise.
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Variations

There are different ways that students can ask for a place. From basic to more advanced, these are 
some possibilities:

Basic: Students ask using names “John, may I stand in your place?”

Intermediate: Students ask without names but use eye contact to get agreement.

Advanced: Students use only eye contact to ask for a place and a nod to agree.

There are alternate forms of the question:

“May I stand in your place?”

“May I sit in your chair?”

“May I stand next to you?”

“May I stand behind you?”

Comments

The most important part of this activity is to make eye contact and listen to each other. Start by 
making eye contact with someone in the circle who seems ready. Only after you have made eye 
contact do you ask, “May I stand in your place?” The other person maintains eye contact and 
responds, “Yes you may.” 

Maintaining this connection is important. It develops effective communication by showing the 
sender and receiver the importance of making sure the other has heard them.

Students always answer Yes. Yes is a supportive invitation.

EVALUATION
Criteria for success

Students make eye contact, always answer “Yes”, support other students

Follow the correct sequence of tasks

Students include everyone in the group
Grading

Pass/No pass

Notes and Comments

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________
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 in pairs, face each other and take turns following the other student's movements.
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 Context

 is a basic activity that is excellent for developing focus and coordination. This activity 
dents pay attention to their partner and be open to offers from others. 
e

udents together. 
ion

ing work with a partner and copy each other so that it's just like looking in the mirror. 
w I do this.”

rate with another teacher.

h other. One of you moves and the other follows the mover. Later you'll take switch, 
erson following will be the leader. 

ove together so that it's like someone moving in front of the mirror. If you're the one 
help your partner by moving in a way that they can move. If you're following, relax, 
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Action

Organize students into pairs. Designate one partner as A and the other as B.
Input

“Now you try it. Everyone who's an A raise your hand. Now As move and Bs follow.”
Action

After a while, have As and Bs switch roles. Remind students as needed to be careful and work 
together.
Conclusion

Encourage discussion of the activity before moving on.

“That was really great. What did you think was the best part? The most challenging part? When 
did it work best?”

Variations

Have students switch off following and leading without speaking and just by paying attention to 
how each other is moving.

EVALUATION
Criteria for success

Student cooperates with partner

Follows other student's movement
Grading

Pass/No pass

Notes and Comments

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________________________________________________________
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w behavior standards for the class
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 and teachers each have a turn saying their own name and making whatever gesture they 
he others in the group repeat the name and imitate the gesture. 
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n introductory exercise for the performing arts series to build name recognition and 
idence. It should support students in speaking up and moving confidently, and 
e them to value their creative instincts. Students who mimic the student's name and 

earn to focus, accept and respect others' ideas, and value the variety of expressions.
re
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tion

irst let's play a game to get to know each other. It's called the Name Game.” 
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Input

“Now we're each going to introduce ourselves by saying our name and making whatever motion 
you like that shows us something about you. 

“I'm going to begin by saying my name and I'll add a movement to it. It can show how you feel, 
right now, how you want to fell, what you think your name looks like, anything.“
Action

Demonstrate the idea. E.g. “I'm Elaine!” Students respond “Elaine!” They mimic the gesture and 
say only the name.
Action

“Say just the person's name. The only time you say 'my name is' is when you say your own name. 
Stand with your feet on the floor and in front of your chair. Stay safe and respect each other's 
bodies and space. I'll start...Remember to say your name loud and proud!” 

Action

Pass to the next person in the circle. Continue around the circle until everyone has a turn.

Input

“That was great. You know what really worked was when we did what someone else did as close 
as possible. For example, <<pick an example>>.

“Now stay in a circle.”
Conclusion

Make one or two complete rounds, and then move to the next exercise.

Variations

Students do a round in a loud voice and then a round in a soft voice.

Comments

As needed, remind students that:

Names and actions don't need to be witty or exceptional.

When mimicking someone else’s name and motion, the goal is to copy it as closely as possible.
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Once upon a Time… Story
Subject(s)

Language arts: story structure, sequential thinking, verbal communication

Life skills: Expressing ideas constructively; team work and identity
Topic or Unit of Study

Language: story development
Grade level

2nd and up
Objective

Students create narrative by using simple story structure.

Participate with the group.
Summary

Group creates a story by completing sentences that are the outline of a basic story structure with a 
beginning, story development, and ultimate resolution. Students can later rehearse and present the 
stories that they develop.

IMPLEMENTATION
Learning Context

This activity is part of both performing arts and language skills curriculum. It develops mastery of 
story structure, creativity, and verbal expression. This is an important component of story 
development for later performance and has students use many of the skills learned earlier. Stories 
can be focused on other class topics or personal and life concerns.
Procedure

Bring students into a group.

Have the following line starters written down:

Once upon a time…

And every day…

But then one day…

And because of that…

And every since…
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Notes and Comments

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

_______________________________________________________________________
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ary

 in a circle tell a story one word at a time with each player saying only one word taking 
s the story moves around the circle. An alternate way to play is “one sentence story” with 
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MENTATION
ng Context

 a basic performing arts exercise. It develops students' listening skills and requires that 
ts readily accept other's ideas.
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e're going to tell a story together one word at a time. You'll listen to what the other people 
 when it's your turn, you say the next word that makes sense. 

nstrate with other teachers.
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y the first word that comes to you that makes sense.”
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Action

Choose a student to begin and let the story move around the circle until an ending is found. Use 
your judgment regarding when to end the story. You can end the story by saying The End at a 
logical ending or possibly when a student says nothing and it seems that the group has finished.
Input

As needed, remind the students of the following points:

“Listen to each other”

“Use only one word at a time”

“Don't worry about the story being funny. Trust the first things you think of.”

“If someone were to write our story down and read it back to us it would make sense.”
Conclusion

Repeat the activity as many times as seems valuable. You can then go on to another storytelling 
activity.

Variations

Do the same as the One Word Story but have each student add one sentence instead of one word.

EVALUATION
Criteria for success

Student participates with focus and cooperation.

Contributes appropriate word to story
Grading

Pass/No pass

Notes and Comments

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________
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 simple sequence. Wait for students to repeat.
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Input

“Great, now <<name>>, you lead one.”
Action

Designate the next person to clap out a beat. Continue until the class is focused and claps out the 
rhythm accurately.
Conclusion

“This is great! Now let's do some improv”

Comments

This can help quiet the class by having the teachers clapping out a pattern when the class
enters.

This can serve as a way to refocus a class when attention wanders.

Keep patterns simple as needed. The primary goal is to have students focus and repeat a
pattern.

EVALUATION
Criteria for success

Student listens, pays attention, and duplicates pattern
Grading

Pass/No pass

Notes and Comments

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

_______________________________________________________________________
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 taking turns, eye contact, and creativity. 
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re
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ion
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n throw it to someone and they'll catch it with the sound I make. Like this…”
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Action

Starter throws an imaginary ball with an accompanying sound to another staff member who 
catches the ball reflecting the ball's speed, size, and sound. 
Input

“I take my ball and I make a sound as I throw the ball. The person who catches the ball makes the 
same sound back to me when they catch it. Remember, it's about accepting what someone else 
gives you and letting them know that you received it”
Action

That person then passes the imaginary ball to another in the circle with a new sound, etc.

Note: Each person makes two sounds: The first is the sound that the student mimics when 
he/she receives the ball; the second is the new sound that they make when they pass to the next 
student. 
Action

Person passes the ball with a new sound. Repeat instructions if needed. 
Action

Continue until every one has participated and class seems ready to go to the next activity.
Conclusion

Complete game by having someone put the “ball” in their pocket of other appropriate holding 
place.

Comments

This typically requires several throws for students to understand the sequence.

Encourage students to make their own unique sound; don't repeat.

Students give positive invisible balls: “a ball that you'd like to receive.”

For students who don't have a lot of expressive language, Sound Ball is a valuable way to start
students communicating. It can bring out expressive communication in a child that doesn't
have it naturally. This is especially true of autistic children.
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Story Presentation
Subject(s)

Language arts: storytelling

Listening and speaking

Performing arts: Creative expression, artistic perception

Life skills: Expressing ideas constructively
Topic or Unit of Study

Performing arts. Can also be applied to any current area of focus
Grade level

2nd and up
Objective

Students create narrative by using simple story structure.

They rehearse and perform the story.

They participate with the group.
Summary

Students work as a group to create a story. They then rehearse and present the story to others.

IMPLEMENTATION
Learning Context

This activity is part of both performing arts and language skills curriculum. It develops mastery of 
story structure, creativity, and verbal expression. Rehearsal and presentation reinforce team work, 
time management, memory, and expression.

Procedure

Form students into a group
Introduction

“Now we're going to create stories and then perform them. Let's from a group.” 
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Warm-up
Subject(s)

Physical education: Physical coordination and range of motion. (These exercises also serve as a
warm-up at the beginning of class.)

Performing arts: Creativity, personal expression, preparation, awareness of body's abilities
Topic or Unit of Study

Performing arts
Grade level

All
Objective

Warm up physically

Improve physical coordination and range of motion
Summary

These are a set of basic physical warm-up and coordination activities for beginning a performing 
arts session. The list contains suggested exercises; it is not comprehensive. 

IMPLEMENTATION
Learning Context

Beginning activity for performing arts session. Brings focus into the room and gets students ready 
to move. Also helps physical development.

Procedure

Have class form a circle. 
Input

“Hi, everyone. An actor always warms up first. Let's get ready by starting to move. Follow me.”

(Use this time to check in how people are feeling or what's going on in the class.)
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What Am I? /What Am I Using? /What Am I Doing?
Subject(s)

Performing arts: Improv, creative expression
Topic or Unit of Study

Performing arts. (Can be adapted to specific class topics.)
Grade level

All
Objective

Students use mime to indicate imaginary objects 
Summary

Students use mime to indicate an imaginary object and enhance the presentation as needed to help 
other students guess what the object is.

IMPLEMENTATION
Learning Context

This is a basic skill for improv and storytelling. This activity should come early in the series. It 
serves as a warm-up for Where Am I?, but it can be done on its own.
Procedure

Gather students into a circle.
Introduction

“What do we mean by an imaginary object?”

<<Discuss>>

“Let's make imaginary objects with our bodies and the rest of us will guess what your object is.

“Imagine some object such as a pair of scissors, a chair, or an airplane. Now be that object. Show 
us how that object moves or sits or is works.
Action

Demonstrate with a staff member who comes into the center and demonstrates an object.
Action

Have students take turns miming objects and having the class guess what their object is. After a 
few guesses the instructor can ask the player to give a visual hint and then a verbal hint. If the 
class can't guess, the student can ultimately identify the object
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Where Am I? (Three Steps)
Subject(s)

Performing arts:. Physical expression, Creativity

Language arts: Understanding of Who, What and Where of the 5 Ws.
Topic or Unit of Study

Performing arts. (Is adaptable to other class topics)
Grade level

All
Objective

Students portray objects and characters in a scene
Summary

Students improv to define a location. Students identify the place, portray an object in an area; and use that object. 

IMPLEMENTATION
Learning Context

These activities develop understanding of how characters and objects and how they combine to build scenes. 
Working as a group creates an awareness of stage and how to present to an audience. 

Procedure

Gather students into a circle. Identify where the stage is.
Introduction

“We're going to tell a story. A good story tells the listener three things: 

Where am I? (e.g. the corral)

Who or what am I? (e.g. a sheriff)

What am I doing? (e.g. riding a horse)

See how we put these together as actors to create a place for a story to happen. Where would you...(Ask for an 
everyday activity such as meeting friends)” 
Action

After someone identifies a location, ask a teacher to portray an object in that place.
Input

“OK, now someone is going to use that object.”
Action

Have a third teacher use that object appropriately.
Action

Have the class take turns naming a place, making an object, and using the object.
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Conclusion

“Now we see how we can use improv to create a place and people for a story. What are some things that we jus
saw?”

“Remember, we can show where the story is, what is in the story, and what the character is doing.”

Comments

To get everyone on stage, ask, “Where do you find an actor?”

Have a prepared list of “Where do you…?” questions set up

EVALUATION
Criteria for success

Student can ask for suggestions

Can answer “Where do you…?”

Portrays and uses objects appropriate to the location

Understands locations created by other students
Grading

Pass/No pass

Notes and Comments

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________

___________________________________________________________________________________
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Class Checklist
You can use this worksheet for organizing and tracking weekly class activities and progress.

Week Week’s activities Notes and comments

1 INTRODUCTION 
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

2 IDENTIFYING EMOTIONS 
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________ 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
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4

Week

CHARACTER AND LOCATION 
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

STRORYTELLING________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
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_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________

_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
_________
5 REHEARSAL

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________

6 REHEARSAL

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
_______________________________

_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
_______________________________________________
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7

8

Week

REHEARSAL

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________

PERFORMANCE

________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________
________________________________

________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
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Sample Performance Program 
The following is a sample program that you can use as a model for organizing a class 
performance.

Rehearsal Dates: 

Performance Date and Time: Thurs, May 20
:

Contact info

Prop list

[ ] Signs: One for each part of program on poster board

[ ] Easel

[ ] Large paper for easel

[ ] Teacher clipboard for field trip

[ ] Binoculars

[ ] Mobile Phone

[ ] Music cued up to play

[ ] Toolbox 

[ ] Baton for Feelings concerto

[ ] Digital camera

[ ] 8 chairs set in semicircle

[ ] Space on floor for younger classes to sit and place row of chairs in back 

[ ] Select a musical theme to play

[ ] Audio Speakers

[ ] Certificates
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Reminde

Have clas

Determin

Program

Preprogr

Calm and

Clapping 

Practice lo

Setup

Easel and

Directors

Audience 

Issues

Work on v

Work on c

Work on t

Work on w
rs

ses in the audience packed and ready to go at the end of the day. 

e the “wrap it up” signal

am warm-up

 focus

game and other warm-up activities/pep talk

oking at a director

 signs stage right. 

 seat audience center (with signs ready)

leaves their things along the back wall 

olume

alming down and focus before the show'

he “wrap it up” signal

hen not to do anything
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Sample Performance Script

Activity Notes

Parade Cue: Pink Panther theme. Students enter as 
detectives/inspectors. Where do the binoculars go 
afterwards?

Name Game Started by first chair

Welcome Wave and jump up: “Hi! And welcome to our show”

May I sit in your chair? Started by Randell. When it goes to Demariae, he turns it 
into sound ball. When it goes to the audience, we use 
words. Ends with Demariae

Group clay Intro: Carolyn: “I need a place where people go to have fun” 
“A _______, thank you”
Clay: Randell, Crystal, Anthony, Demariae
Artistes: Carolyn, Aslahan, Daniel, Joshua
Clay forms a group in the center. Artists form a group stage 
right.
Carolyn: “Artistes, the clay is ready.”
When done, Carolyn: “Artistes, step away! This is our 
masterpiece!” 
Artistes then take turns saying what they made. Clay pieces 
leave as soon as they've been described.

Gift Game Each asks someone in the audience, “What is something 
you'd like to get as a present?” They then present that space 
object as a present and say, “I hope you enjoy your 
present.” 
Presentation Order:1.Aslahan 2.Anthony 3. Joshua

Build a place Aslahan to start. “What's a place?” “A ____________, thank 
you!”
They form that place.When complete, Aslahan says “Thanks 
for coming to our ______”

A story about listening See last page for script.

Feelings concerto Director: Randell Groups: 2 + 2 + 3: Happy, Sad, Mad
Note: Practice volume and ending signals

Good-bye “Thank you for coming to our show”
Sample Performance Script    75
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Parad

Appla
Certif

Activ
e out Go out the back door and return by the front door. Note: 
How do they get their binoculars back?

use and 
icates 

ity Notes
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A story about listening
Location: 43 Masonic on a field trip

Cast of Characters

Announcer: “This is a story about students who got into trouble because they didn't listen.”

Student takes position as bus driver.

Other students line up chairs behind him to create a bus. Ride “as long as it takes to go a half 
block”. “The two students in the back” are listening to headphones and completely distracted.

Driver stops, announces “Excuse me, there is a problem with the bus. Please get off and board 
the bus right behind this one.”

Everyone leaves but the two in the back, who continue what they are doing as if nothing 
happened. Those who left form a new bus stage right. As they take off Student A says, “Ms. 
Smith, where's John and Jane?”

The teacher calls the school office, who then calls Muni. The Muni dispatcher tells the mechanic 
who is on the bus and finds the missing students.

The mechanic finds them and tells them that they need to listen: “You need to stop what you are 
doing, look at the person who's talking. think about what they're saying, and ask questions if you 
don't understand.”

Passengers Students

Bus driver

Mechanic

Two students in the 
back 

Themselves Teachers 

Muni dispatcher 
Sample Performance Script    77
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Acting, Ann
Thinking, D
Improv, Lea
Self-Esteem
Special Focus – Suggested Achievement Certificate Categories

ouncing, Commitment, Confidence, Courage, Creating Characters, Creative 
edication, Encouraging Others, Enthusiasm, Flexibility, Focus, Humor, 
ding by Example, Leading Games, Listening, Pride, Public Speaking, Respect, 
, Storytelling, Teamwork
Sample Performance Program



Teacher feedback
Overall comments

Did you fell adequately prepared for this program?

What would you like to see improved in the program?

What other class areas can this program support?

What would it take to get your school district to support this program?
79
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W
e hope you enjoy the games and find ways to integrate 
them into other fun teaching and learning activities.
 - Teacher feedback
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